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ABSTRACT

This text is an attempt to make teachers interested in art not only in its artistic aspect, but
above all, in pedagogical and social aspect. The reason for teachers’ interest in introducing art to the
educational process of the young generation was a belief — supported by examples from the past —
about the significant value and role of art in everyday life, especially in an increasingly unfavourable
reality. Presentation of selected terms from the category of art was intended to bring readers closer to
its essence, as well as to the values that can be applied in the education and upbringing of the young
generation. While pointing out manifestations of unfavourable reality, there were attempts to under-
line that the best method of taming, limiting or avoiding any irregularities are undoubtedly education
and upbringing implemented by a properly prepared teacher in a conscious and intentional way in
an institution such as school. An important aspect of effectiveness of the implemented educational
process is conscious involvement of art in all educational areas. This process is aimed at acquiring
specific knowledge in the field of art, developing the need for active participation in art and the ability
to understand it. It was also noted that the use of art in educational process should not only concern
the didactic process as such, but also include extracurricular activities and participation in events of
cultural institutions such as museums, cinemas, theatres, galleries, philharmonics.
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The school is worth as much
as its teacher.

F.A.W. Diesterweg

INTRODUCTION

Despite progress of civilisation, development of science and technology, increase
in level of education and economic foundations of life, experiences of the first half
of the twenty-first century in the case of the vast majority of societies reveal them-
selves not only as positive consequences of the above-mentioned events, but they
also increasingly reveal disturbing phenomena and events generated by people. With
time, they contribute to the more and more common destruction of the living environ-
ment. Searching for the causes of this destruction, at least a few basic reasons can be
indicated, among which the dominant ones are: irresponsible pursuit of a particular
benefit, environmental degradation, violation of applicable rules, lack of respect for
people. It is also a consequence of knowledge, upbringing and propriety deficit. In
the social space, we may observe common unrest, difficulties and conflicts caused
by the permanent development and spread of globalisation that is expressed, inter
alia, in in general migration, and thus the implication in a given environment of the
region of a new religion and new, different cultural patterns. Despite such a significant
increase in the level of education, we are still not prepared for such a course of events.

The question that can be asked in this regard is whether this lack of preparation/
openness is caused by negligence/deficit of education and upbringing, or maybe it
is the result of conscious resentment of a given group/community. It is impossible
to answer categorically which orientation prevails, however, this does not seem
to be the most important aspect. It is essential to focus attention on aspects that
can be subjected to appropriate actions to prepare/open to inevitable changes and
differences as well as possibilities

Diagnosis of the present, not just in the native space, reveals not only the
multiplicity and diversity of irregularities — in the area of social functioning — but
also does not note effective solutions as to how to improve and secure the global
common space. Zygmunt Bauman wrote aptly about the loss of control over the
world we created (see Zakowski, 2010). There is also no indication that this situa-
tion could change dramatically in the near future. This reflection, therefore, raises
a challenge, especially since

in the current state of global disorder, in which everything can happen and nothing can be
done, we will not go far. Especially since reality does not stand still. If we do not come up
with something, we will all go down. Chronic disorder, which constantly surprises everyone,
is unbearable in the long run. (Zakowski, 2010, p. 32)
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In view of the above, there is nothing else but to create awareness focused on
new/diverse reality, which, however, as Bauman aptly stated, is not easy, consid-
ering that the world order has fallen apart.

Among many components/entities/environments/institutions that should ac-
tively participate in the process of shaping skills, education and upbringing of the
young generation, preparing them for a safe, satisfying life, the priority is given
to the family, followed by school, peer group, and local community along with
institutions and mass media which are present there.

Each of the mentioned environments performs specific functions in the process
of education and upbringing. And although we naturally give priority and impor-
tance of these activities to the family, the impact of the other educational environ-
ments is no less important. Due to the role and importance of school institutions
in the social space and in the field of education and educational interactions of
the young generation, I would like to focus on the institution such as school, and
more specifically the “institution” of teachers. Preparing the young generation for
an active and satisfying presence in culturally and socially diverse world, in which
current difficulties and social anxieties too often determine and model everyday
life, is axiological and common, sensible obligation. An obligation which, taking
the form of multi-faceted education, should take into account the potential and the
value of culture and art to a dominant extent.

TEACHER IN THE FACE OF UNFAVOURABLE REALITY —
EDUCATIONAL AND PEDAGOGICAL DUTIES

School has been and still remains the means as well as the instrument enabling
the dissemination of number of changes and constituting the possibilities of devel-
opment — both individual and social. The centuries-old and multi-threaded history
of this institution shows that regardless of the era, political and social conditions,
limited universality in the case of our country to the first half of the twentieth
century, it has always performed three basic functions: didactic, educational and
tutelary. Admittedly, experience from the past illustrates the diverse level and scope
of implementation of the mentioned functions — which was largely determined by
the ideology, social needs and capabilities of individual environments. However,
this does not diminish their significance.

The school as a social institution is directly responsible for the transfer of
information, development and training of skills, strengthening and modelling of
values that in a given period society considers significant in terms of harmonious
functioning (Goodman, 1997). As a leading social institution, the school plays
special role. It is the institution directly responsible for transferring knowledge
and equipping young generation with instructions enabling the implementation
of individual life scenarios. The school is a kind of socialisation agenda, in which
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a young person learns to live in a community different from the family (see Szac-
ka, 2003).

The educational space of the school is a field of activity for many people, in
this group a special place is occupied by teacher prepared to perform this respon-
sible social role. Emphasising the unique role of the teacher-educator in the social
system, Wojnar notes that

basic educational care in the modern world is expressed in the search for ways to improve
quality of the world and people in their mutual interaction. Education is fundamentally related
to the human chance, their development, creative activity, their self-realisation — and this can
only be done by an imaginative and creative teacher, aware of his/her profession and tasks.
(Wojnar, 1996, p. 18)

The UNESCO report — Learning to be: the world of education today and
tomorrow, states that

the basic tasks of a teacher consist in the advantage of educational and inspirational functions
in connection to students over teaching functions. The fundamental change that must take place
in teacher education is due to the fact that from now on their primary task will be to shape the
personality of pupils and open the way to the real world in front of them. (UNESCO, 1973,
after: Pituta, 1999, p. 80)

In the modern era, teachers face difficult tasks. They should not only be ed-
ucators, introducing science, enabling students to acquire knowledge, but also
tutors, mentors, ethicists, animators or creators. It would be good for teachers to
be interested in the topic so as to increase the need of the young for conscious
development in a given area.

The key issue in the teaching profession are undoubtedly competences — knowl-
edge, experience, sensitivity, empathy and responsibility. There are basically three
groups in the literature on the subject:

— substantive competence, covering the content of the subject being taught;

— didactic and methodological competences;

— educational competences, covering various ways of educational impact, in-
cluding communication skills, resolving problem situations (Taraszkiewicz,
2001).

Of no less important are the ability and willingness to conduct dialogue be-
tween teacher and student. It is highly probable that by introducing the aforemen-
tioned configuration of competences to the educational and pedagogical practice,
teachers would achieve holistic preparation of working with students.

Poland’s accession to the structures of the European Union has set an additional
area of tasks that generates contemporary reality. Dynamic changes in the economic
sphere, market economy, political system, and the need for openness in the social and
cultural sphere have resulted in the need to adapt the broadly understood competences
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of the teacher to existing needs. It has become a part of European education, which
is expressed, above all, in shaping openness to multicultural diversity, through de-
veloping ability to observe, listen and use the achievements, foreign heritage as well
as different cultures. Reflections of Kwiatkowska (1996) made at the end of the 20™
century, indicate that the new role of teachers in united Europe should be expressed in
going beyond own culture, way of thinking, using own language and consciousness.
They should serve to change habits in transmitting knowledge, as well as the needs,
willingness and ability to draw on available cultural diversity.

Considering the above, teachers cannot remain only source of knowledge for
young people, they are to be inspiration or mentors in the practice of undertaken
activities.

(Post) modern pedagogy — as postulated by Melosik and Szkudlarek — should not get engaged
in providing young people with ready-made versions of the world in which young people could
be gently placed. There are countless such worlds, and each of them offers quid pro quo (...).
Let the youth create their own personal version of the world — this is the new paradigm, the
pressure of which must be felt by modern teachers. (Bernasiewicz, 2006, p. 19)

The unique role of the teacher-educator was noticed by Wojnar:

(...) basic educational care in the modern world is expressed in the search for ways to improve
quality and the world and people in their mutual interaction. Education is fundamentally asso-
ciated with the human chance, their development, creative activity, their self-fulfilment — and
this can only be done by creative and imaginative teachers, aware of their profession and tasks,
(Wojnar, 1996, p. 68)

This image of modern teachers should also be supplemented with responsibility
for oneself (one’s values and attitudes) and for students.

The realisation of social expectations requires proper preparation of teachers,
a form of education that will take into account socio-cultural realities, technological
development and changes in the personal development of the young generation.
McKerry (1996) rightly noted that teachers’ education should not focus on con-
temporary techne but it should have a clear picture of the Renaissance attitude.

McKerry’s cited reflection is the result of careful observation and predictions
that are confirmed by contemporary times. No one denies the importance and
the need for technology development, but it should not obscure social contexts
of human life — values, dialogue, direct contacts, ethics, morality, sensitivity and
responsibility. According to the author mentioned above, teacher training should
take into account, above all, a specific revitalisation of values such as truth, good-
ness and beauty. Equipping teachers with such values also with awareness of their
importance, will allow their dissemination among students.

Pursuing today their duty towards the young generation, teachers should be
pedagogically creative, modify the means of educational interaction, and intro-
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duce new content and areas that will enrich existing, constant ranges of education
allowing a more holistic development of the young generation (see Kwiatkowska,
2005). In the European programmes aimed at educating contemporary teachers, we
find a number of messages and concepts, but we do not find there too much record,
which would suggest taking into account content related to the area of culture and
art in the education of the young generation (see Denek, 2005).

Considering the above, it is worth taking care of the role and values that art
plays in human social functioning at the level of teacher training, indicate examples,
both from centuries ago and contemporary ones, showing the serious presence of
art in everyday life, modelling it and developing opportunities (see Wilk, 2010).
There is also a need to awaken the necessity to include art in the scope of various
activities of an individual. Equipping teachers with the subject knowledge — about
art, its potential and possibilities — will allow teachers to have its application in
pedagogical work.

Being interested in culture and art, artistic and utilitarian expression is a key
educational need for the young generation. Building students’ awareness, opportu-
nity to learn about individual fields of art and their functions should be perceived
today not so much as an additional and marginal form of learning, but as a priority
in learning about art and the world. This is one of the basic forms of learning about
other areas of science and human activity. Education for and through art is a call
of modern times — a task that teachers should understand and put into practice.

ART IN THE EDUCATIONAL PROCESS AS AN INSTRUMENT
IMPROVING EVERYDAY LIFE

Analysing the fate of culture and art presence in everyday life for years, we
have been observing the phenomenon of its apparent dissemination, to a large ex-
tent, based essentially on mass or popular culture, folk entertainment, which itself
does not have to be read fully pejoratively. However, if the education of the young
generation and the whole society relies only on the “values” presented in these
areas, it is far from sufficient, because they are not able to generate culture-forming
potential, aesthetic and social sensitivity — components so important in experiencing
reality and its modification.

I think that many people, including teachers, ask themselves why we need more
culture and art. Why should it serve us? To some extent, this is a legitimate question.
After all in the scope of subjects implemented both in primary and secondary school
— although in a various amount of one or two didactic hours — classes are carried
out basically covering two fields of art: music and fine art. Without undertaking
broader analysis at this point, it is impossible not to notice that the methods and
forms of realising these artistic subjects do not always allow full understanding and
knowledge of the key scopes of these fields. As demonstrated by media information
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and youth statements, frequent picture of education in this area consists of listening
to music and attempting to sing, or the perception of reproductions contained in
the album, painting attempts, lack of discussion about the role of the piece of art,
its social message, beauty, utility, inability to express an opinion on a given work,
author’s work, comments on the forms and materials being used, avoiding attempts
to embed a given work in a given time, social space, failure to shape the ability to
see cultural differences and messages flowing from the work.

Meanwhile, it should be noted that regardless of whether the piece of art is
aresult of work of native artist or one representing different culture, each is not only
an independent, autotelic value, but regardless of the field of art it is also a source
of knowledge about different space, living conditions, customs, culture, presented
values, religion, and cultivated artistic forms, palette of colours and artistic tech-
niques that were used at a given time and space.

Presence in the social space of works of art from different periods and cultural
regions makes it possible to get to know different cultures and everyday life in an
excellent way, which in turn allows us to meet and understand people who nowadays
often undertake the effort of migration marked by the uncertainty of life in a new
setting, in new, different conditions, people often presenting different values and
legal and moral principles. And yet, nothing like culture or art, which as the first
entities initiated the process of globalisation in antiquity, creates a perfect platform
for knowledge and dialogue.

There are many reasons why art should be included in the educational process
to a greater extent than before, but one of the most important is the phenomenon
of migration and multiculturalism, which, mainly due to the shortage of the sub-
ject education, generates further disturbing social issues. Therefore, Nikitorowicz
(2009, p. 11) notes correctly that “the starting point is culture, which is a challenge
for education and gives rise to educational activities. Its result is a constantly de-
veloping and enriching identity of a person and a group, created through activity
and creative activities”.

The notion of “culture” in the literature in question can be understood in
various ways. Kloskowska (1980, p. 40) presents it in the following way — “cul-
ture is a relatively integrated whole, including people’s behaviours following the
patterns shared by the social community, developed and assimilated in the course
of interaction, and containing patterns of such behaviours”. Culture, therefore, is
human environment, their environment — existing and created by them — capturing
all human activities undertaken during life.

By constituting the common good, the space of experience and development,
it can also be perceived as Alfred Kroeber wanted — as a way of thinking, percep-
tion, reading and acting, customarily adopted by society. Every living individual
participates in culture, realising their daily plan that enriches and develops this
culture (Wtodarczyk, 2003).
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Cassirer (1977), author of the concept of culture as symbolic form, perceived
culture as means of saving a man threatened by the surrounding reality. It is a re-
flection that is fully in line with current reality. Therefore, culture is historical and
cultural heritage, it is strength, value and potential for creating good. That is why,
probably,

Wilhelm Diltheh pointed out that people can be understood primarily through history and
culture that satisfies their spiritual needs. (...) Human contact with culture takes place thanks
to experiencing and understanding values, and this is achieved in the education process. (Ni-
kitorowicz, 2009, p. 17)

Among the classified fields of culture — the superior field — art is noteworthy. In
colloquial discourse it is perceived as being identical with culture. However, in the
artistic and scientific message it is worth remembering the important distinctiveness
that defines culture and art as separate entities. As in the case of culture, also in the
area of art there are number of definitions that define what art is and what values,
functions it presents. There are no, and rightly so, axiomatic definitions of art, but
it can certainly be described.

Art should not be a secret, an area accessible only to a few recipients, because it is

a social phenomenon, having its social conditions, social reception and social functions. As
a social phenomenon, it belongs to the sphere of communication. In other words — it is a form
of social, that is human, dialogue. Therefore, it is interested in representatives of many scientific
disciplines: aesthetics, philosophers, psychologists, pedagogues and sociologists. (Goban-Klas,
1971, p.7)

Modelling social values and relations in the perspective of conflict situations,
art appears as a useful tool both in the sphere of compensation of emerging mal-
functions and their prevention.

This is already confirmed by research from the turn of the 19" and 20™ centuries that perceive
art as a field that maintains relations with society, not just as in the past, not only in passive
terms as it used to be, but as a field that shapes society and that is shaped by the very society.
(Wilk, 2010, p. 63)

In this context, Ossowski (1966, after: Goban-Klas, 1971, p. 12) points out
that a work of art can be considered in at least four aspects — “as a centre of new
social relations, as an object of emotional reactions shaped under the influence of
the social environment, as a product of social life and as a factor of socio-cultural
transformation”.

Radlinska (1933/1934) noticed the value of art in a pedagogical context. Attrib-
uting special role to the impact of the invisible environment, placing in it individual
areas of art, including, above all, books (literature) and theatre. Art in Radlinska’s
approach was a significant factor in the development, progress, preservation of
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national identity, cultural heritage or the sense and preservation of values in the
individual and social aspect.

Beuys (1990) introduced a specific approach, but very valuable in a social and
pedagogical context, towards art, seeing it as an element of meeting and dialogue
between people. His concept of Social Sculpture, also called architecture or so-
cial art, is a clear example of well-thought-out composition of art — sculpture and
pedagogical concepts. The sculptor’s intention was to create products and actions
as well as artistic projects as stimulus for discussions about social reality and the
conditions of everyday human existence in the era of political, economic and so-
cial destabilisation. Beuys saw himself not only as an artist, but also as a teacher
and social reformer of the surrounding reality. The basis of the author’s concept of
Social Sculpture was the conviction that not only wood or stone can be formed or
shaped, but also the external and internal reality of people can also be subjected
to this process. An individual can make changes in the space of its life with the
right resources such as knowledge, willingness, need, creativity, or, as Radlinska
(1933/1934) puts it with the use of social forces. The basis of the artist’s artistic
and pedagogical activity was the belief that people derive knowledge from art. It
allows them to develop and improve their living space.

Beuys was an advocate of the association of art and science in the form of
pedagogy (see Kaczmarek, 1995). The very term Social Sculpture was a clear
exemplification of the artist’s vision and beliefs, a desirable and relevant compo-
sition of art (of every field, not just sculpture) and science (essentially pedagogy
responsible for the upbringing and development processes).

Introducing culture and art seems to be universally reserved for artists or
employees of art and culture institutions, however, parents and teachers can also
prove themselves in this activity, if they are convinced of the need to take appro-
priate measures.

Can any analogies be found in the system: teacher — cultural worker? It seems so.

Workers of culture — whether teachers, journalists, artists or civil servants — are seen as people
disseminating culture through language, values of attitudes, images, principles and information.
(...) Wright Mills proves that the apparatus of culture consists of all organisations in which artistic,
intellectual or scientific work takes place, and therefore concerns a complex number of institutions,
including schools, theatres, newspapers, workshops, laboratories, and museums and magazines.
[However], unlike the actor on stage, the teacher was not given an exciting script written by a great
playwright. Teacher is not given the benefit of makeup and costume, and the additional difficulty
is the need to appear in front of the students day after day (...). (Meighan, 1993, p. 42)

This, however, does not disparage teachers’ relationship with culture and art,
on the contrary it places teachers who are conscious of art and who want to use
cultural heritage as creators of truth, beauty and good.

Among various forms and methods of teachers’ pedagogical work there should
undoubtedly be a place for art. As history proves, the involvement of art in the
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didactic and educational process allows one to effectively achieve the intended
results. An analysis of the current core curricula as well as the teachers’ original
curriculum indicates a symbolic approach to art in education. However, some teach-
ers present a kind of resistance to its involvement in scheduled activities, which
translates not only into the lack of subject knowledge, but also into the mentioned
negative attitudes towards distinctness, lack of understanding and acceptance, which
is a pity, because the priority of modern times should be (which they artists rightly
postulate) striving for the ability to observe reality and practical action using the
offer given by art. And this is what young teachers should shape. However, it seems
that the basic problem in fulfilling this idea is not so much the lack of availability
of art — literature, music, visual arts and theatrical art — in everyday life, but the
lack of awareness and knowledge about their value.

Meanwhile, taking into account the educational and pedagogical deficits of
families in this field, teachers constantly have to include art in the educational
process and make students interested in the native cultural heritage as well as in
culture and art of other nations. Being a report and illustration of the present, and,
at the same time, a forecast of the future, art deserves to be given more pedagogical
attention. The artists, observing reality, select themes by creating a specific work
on their canvas, which — as in the theory of Social Sculpture by Beuys — takes the
form of a message addressed to the recipient, because the artists’ common idea is
to initiate dialogue and reflection.

It would be desirable to implement artistic education covering all fields of
art from the very beginning in the pedagogical and educational process. This idea
should include not only artistic programme blocks in the field of music and art, but
it should be present in other, seemingly distant, fields of knowledge. Appealing,
searching for elements of manifestations of various fields of art — also reaching back
to the past — whether in mathematics, chemistry or biology, history or literature not
to mention, capturing not only the content presented in various graphic, literary or
spatial forms, but also drawing attention for epoch and time to discover, the shape
of tools, colours and patterns that nature can create. Art-conscious teachers will
be able to ignite interest in a given subject at students, showing not only its sub-
stantive essence, but also beauty, diversity, form as well as practical application.
Multiplied cognitive functions related strictly to areas of knowledge in individual
fields, allow for more effective detachment of cultural heritage, simultaneously in
the field of science and art.

Therefore, the inclusion of culture and art in educational and pedagogical
processes appears here not only as an emotional and artistic experience, but also as
a conscious and purposeful action of teachers illustrating the desired composition
of science and art.

The broader involvement of art in the teachers’ work, taking into account all
its areas, concerns essentially: shaping the awareness of the presence and role of
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art in everyday life as well as sensitivity, openness, competence and respect for
cultural diversity and distinctness. In the age of migration and globalisation, art
becomes the best medium and social form of communication. That is why culture
and art in education should be understood not only as tools in the process, but as
dialogue partners. Because only in dialogue with another person, with a work of
art, it is possible to feel and understand ourselves and the space around us (see
Fres, 1990; Gorniok-Naglik, 2002; Steliga, 2012).

It was confirmed by Bodziak (2012) that many years of negligence in national
education in the pedagogical and educational field for and through art, reveal huge
gaps in the sphere of interests and competences in this area. Interestingly, in a sit-
uation where in European countries art is commonly “practiced” in educational
processes, through activities implemented in schools, and, above all, in cultural
institutions such as theatres, museums, concert halls, in our reality young people
experience culture do it still mainly through mass media, or most often reaching
for mass culture products, propagated by the media, presenting a relatively low
level of value. In the pedagogical and social sphere, it would be desirable to con-
duct educational programme activities in non-school spaces, in publicly accessible
cultural institutions — museums, galleries, theatres, concert halls, art studios, in the
city space, which itself, through architecture, constitutes work of art. To be more
so, many cultural institutions are carrying out cyclic educational activities in the
form of learning about the functions and role of a given cultural institution, visit-
ing and learning about the architecture of the building space, active perception of
performances, concerts, and presentation of works of art. There are also theatrical
lessons, museum or musical classes, as well as discussions focused on specific
artistic and social topics and meetings with artists. Education is also carried out in
the form of workshop activities addressed to various age groups. There are many
possibilities, and there remains only the desire to take up this form of education
(Karasinska, 2007; Pankowska, 2010; Warmuz-Warmuzinska, 2015).

After all, in the past eras attempts were made to widely involve art in the di-
dactic and educational process. An example is the Renaissance period, which dates
back to the rise of the school drama. The first drama which initiated this practice
was the one by Christoph Stummel from 1545, entitled “Students”.

It showed the student life at the time with joys and dangers that threaten young people. Brawls
and drunken spirits very suggestively became the basis for moral remarks. These remarks were
(...) the author’s deliberate intention to convey the words of art with desirable moral values
and norms effective in the world (...). Basically, every text that was prepared for staging at the
school theatre had to have educational values. (Wilk, 2015, p. 61)

Educational aspects were also close to Martin Luther, who in “Speech at the
Table” wrote:
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For the sake of boys at school, do not prohibit comedy, but give permission and consent; first
of all, they should practise in Latin, secondly because in the comedies with exquisite crafts-
manship, repainted and depicted are people who serve others to educate and make everybody
recall their office and status, as well as give reprimands, what befits a servant, master, young
man and old man, and what he should do; therefore, all levels of dignity, offices and duties are
shown in them, as if in external proceedings, like in a mirror, everyone must behave according
to their own status. (Berthold, 1980, p. 301; see also Nicoll 1977)

The examples of didactic and educational work using theatre art, recalled from
the past, constitute, in my opinion, a significant incentive for the revitalisation of
these activities in the modern era, so that pedagogical work finally could shape the
need and willingness of active participation of young people in art, perceiving the
composition of desired values in it.

INSTEAD OF CONCLUSSION

The pursuit of good, in both individual and social dimensions, leads to different
directions, one of them is certainly the composition of education, upbringing and art.

This system can and should be the most present in school, adopting various
forms of education, shaping and using art. In addition to the abovementioned possi-
bilities of searching for art in specific fields of science, it also adopts various forms
of art presentation within the framework of artistic subjects — music or art. School
has also an opportunity to carry out classes outside classroom, strictly related to
individual fields of art — music bands, poetry clubs, school theatres, art galleries.
Education and upbringing in this matter is created by the local environment, includ-
ing cultural institutions: theatres, galleries, museums, concert halls, cinemas and
city architecture. The aforementioned institutions — their form and arrangement in
space — can be an excellent field of education. At the same time, the vast majority
of cultural institutions in our country conduct educational activities targeted at all
age groups, and, above all, at the young generation — thematic lessons, workshops,
meetings, special and thematic programs, presentations, performances and concerts
eventually ending with a discussion (see Wojnar, 1984; Szubertowska, 2003; Wilk
2010; Wilk 2015). Artists’ cooperation proposals are increasingly common. Is it
the same when it comes to teachers and schools? I leave the answer to the readers.

Alain Tourain in his book After the Crisis (2013) notes that “economics has
subordinated all other spheres of life: politics, culture and even religion. (...) The
last bastion that enables building identity in the world crumbling before our eyes is
culture” (Bendyk, 2013, p. 74). The perception of culture and art as value, strength
or tool ordering contemporary reality appears more and more often in the reflections
of eminent representatives of science and culture. In 2011, during the European
Congress of Culture in Wroctaw, Zygmunt Bauman talked about the urgent need
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for a conscious involvement of culture in the current dynamic and multicultural
reality. This should also apply to school and teachers’ work.

Difficult reality can be secured, but it is necessary to include culture and art
in everyday didactic and educational activities of all communities, and, above all,
schools and teachers.
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ABSTRAKT

Celem niniejszego artykulu zainteresowanie srodowiska nauczycieli sztuka nie tylko w aspekcie
artystycznym, lecz nade wszystko w aspektach pedagogicznym i spotecznym. Asumptem do zain-
teresowania nauczycieli wprowadzeniem sztuki do procesu edukacyjno-wychowawczego mtodego
pokolenia bylo przekonanie — poparte przyktadami z przesztosci — o znaczacej wartosci i roli sztuki
w codziennym zyciu, szczegdlnie w coraz bardziej nieprzychylnej rzeczywistosci. Prezentacja wy-
branych okreslen z zakresu sztuki ma przyblizy¢ czytelnikowi jej istotg oraz wartosci, jakie moga
zosta¢ zaimplikowane do procesu edukacji i wychowania mtodego pokolenia. Wskazujac przejawy
nieprzychylnej rzeczywistosci, starano si¢ zwrdci¢ uwage na to, ze najlepsza metoda oswojenia,
ograniczenia czy uniknigcia wszelkich nieprawidtowosci jest niewatpliwie §wiadomie i celowo
realizowana edukacja oraz wychowanie w szkole przez odpowiednio przygotowanego nauczyciela.
Istotnym aspektem skutecznosci realizowanego procesu edukacyjno-wychowawczego jest swiado-
me zaangazowanie sztuki we wszystkich obszarach edukacyjnych. Proces 6w ma na celu nabycie
okreslonej wiedzy z zakresu sztuki, wyksztalcenie potrzeby aktywnego uczestnictwa w sztuce oraz
umiejetnosci jej odczytywania. Zwrdcono tez uwage na to, aby wykorzystanie sztuki w procesie
edukacyjno-wychowawczym dotyczylo nie tylko stricte procesu dydaktycznego, lecz takze aby
uwzgledniono zajecia pozalekcyjne i uczestnictwo w ofertach instytucji kultury: muzedw, kin, te-
atrow, galerii, filharmonii.

Stowa kluczowe: edukacja; wychowanie; sztuka; rzeczywisto$¢; nauczyciel



