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ABSTRACT

The study aimed to determine what role locus of control and emotional responses play in
generating destructive (aggressive, avoidance, submissive) and constructive (task-oriented) coping
strategies among adolescents in a situation of social conflict. The study made use of the Locus of
Control Questionnaire (KBPK) by Krasowicz and Kurzyp-Wojnarska, the Three-Factor Inventory
of Personality States and Traits (TISCO) by Spielberger and Wrzesniewski, and the Questionnaire
for Examination of Coping Strategies in a Social Conflict Situation (KSMK) by Borecka-Biernat.
Empirical research was conducted in junior high schools and included 893 adolescents (468 girls
and 425 boys) aged 13—15. The study results demonstrate that stronger external locus of control over
positive and negative consequences of events and anger or anxiety reaction to conflict situations
co-occurs with a tendency for destructive (aggressive, evasive, submissive) coping with conflict,
while adolescent’s stronger internal locus of control over positive and negative consequences of
events and curiosity reaction create greater opportunities for constructive (task-oriented) coping
with a social conflict situation.
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YOUNG PEOPLE IN A SOCIAL CONFLICT SITUATION

Conflict with another person is considered to be one of the most ubiquitous
and challenging social situations in the life of a human being. Conflicts arise in
the course of everyday interactions between individuals or between an individual
and a group, and result from contradictions, incompatibilities or discrepancies
concerning goals that the conflicting parties are pursuing, their views, attitudes,
interests and values or motives of their pursuits and desires (Balawajder, 2010).
These, in turn, create situations that are challenging for an individual, that interfere
with his/her performance, reduce the likelihood of achieving the set goal.

Adolescence is an important stage in everyone’s life. It is considered
a transitional moment between childhood and adulthood (Harwas-Napierata,
Trempata, 2000). In adolescence, young people begin to gradually “grow into”
the society of adults and their social relationships with adults and peers begin to
change (Czerwinska-Jasiewicz, 2015). Such transformations in social functioning
of adolescents manifest in their changing relationships with adults, their pursuit of
autonomy from parents, in expansion and reinforcement of interpersonal contacts
with peers of the same and of different gender (De Goede, Branje, Meeus, 2009;
Oleszkowicz, Senejko, 2013). By enlarging their social world, young people gain
more freedom and independence in their decision-making in different areas of
behaviour, which increases the likelihood of conflicts. Social interactions may
also include conflicts with teachers, arguments with schoolmates and romantic
partners, and arguments with either one or both parents and other family members
(Ciupinska, 2011; Garstka, 2011; Gurba, 2013, 2020; Jaworski, 2000; Lohman,
Jarvis, 2000; Polak, 2010; Riesch et al., 2000; Rostowska, 2001; Roézanska-
-Kowal, 2004; Sikorski, 2010; Stankowski, 2009).

COPING STRATEGIES ADOPTED BY YOUNG PEOPLE IN SOCIAL
CONFLICT SITUATIONS

The ability to cope with social conflict may manifest in two forms of
strategies for action: destructive and constructive (Balawajder, 2010; Deutsch,
2005; Donaldson et al., 2000; Krok, 2007; Rostowska, 2001).

Destructive strategies in conflict situations are not aimed at resolving and
overcoming the conflict situation, but enable the person to reduce unpleasant
emotional tension, while the goal he/she originally set for himself/herself, the
cause of the conflict, is replaced by another objective — achievement of well-
-being. It happens: through aggression in the form of physical and/or verbal
attack initiated by the person and directed against specific other people, causing
damage to the physical, psychological and social well-being of others; through
avoiding confrontation with the conflict situation, by postponing actions and
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activities, delaying mitigation measures to resolve the conflict, getting involved in
other activities that require attention, and thus divert it from the conflict situation
and by seeking contact with different people; through submission, i.e. giving
up one’s own good, not defending one’s own interests or abandoning one’s own
objectives and goals in a conflict situation, in favour of the interests of one’s
partner, his/her needs and by adapting to his/her views, ways of acting, in order to
maintain positive relationship with him/her.

Constructive coping strategy in conflict situations encompasses all behaviours
aimed at actively influencing the conflict situation, solving and overcoming the
conflict situation. It includes attempts to introduce changes to one’s own actions
by making an effort to communicate with one’s partner in order to find a common
solution to contentious issues (Ktusek-Wojciszke, 2009). The basic feature of
constructive coping strategy in a conflict situation is that the structure of the goal
is maintained, while the organisation of activities to achieve the goal changes.

As mentioned above, the school environment tends to be particularly stressful
for adolescents, especially in conflict situations that involve teachers and peers, one’s
girlfriend or boyfriend, one or both parents or other family members. Therefore, it is
useful to pay attention to how adolescents cope with conflict situations that occur at
school, in their relationships with peers or within family home. For adolescents, conflict
situations involving teachers and schoolmates are a source of strong emotional tension
of negative valence. Among the coping strategies listed by young people in the context
of conflict with teachers and schoolmates we can distinguish aggressive behaviour
towards others (poking, pushing, kicking, name-calling, ridiculing, mocking), attempts
to distract attention from the difficult situation by doing something else (listening to
music, surfing the Internet, playing computer games, playing sports), avoiding the
difficult situation by physically moving away and isolating oneself from it or giving
up one’s own aspirations, yielding and subordinating oneself to others (Hibner, 2013;
Mitkowska, 2010; Poraj, 2002; Tezer, Demir, 2001).

It has been observed that in school situation involving a group of adolescents,
the reaction types in challenging relations with others also include the need to
solve the problem independently (Donaldson et al., 2000; Pisula, Sikora, 2008;
Williams, McGillicuddy-De Lisi, 2000). Adolescents’ intellectual capacities
allow them to correctly assess the situation and grasp the way of solving it. Hence,
adolescents are inclined to compromise or seek agreement in conflict situations.

In conflicts with parents, perceived as situations that pose a threat to one’s
sense of autonomy (restriction of freedom, giving orders, imposing prohibitions),
the adolescent often displays ruthlessness, aggressiveness, violence, indifference
and even cynicism (Gurba, 2013, 2020; Lachowska, 2010). In addition to such
aggressive reactions, adolescents’ coping with family problems may involve
avoiding the problem and a tendency to make concessions or seek interpersonal
contacts (Borowiecka, 2005; Filip, 2010).
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To summarise: some young people, when faced with conflict at school,
with their peers or in the family home, adopt a destructive strategy that involves
aggressive coping, avoidance coping or submissive coping when faced with
the conflict. However, other young people cope well with social conflict, and
treat conflict as a challenge, which prompts them to mobilise their resources to
overcome obstacles and fulfil their needs.

PERSONALITY-RELATED DETERMINANTS OF YOUNG PEOPLE’S
COPING STRATEGIES IN SOCIAL CONFLICT SITUATIONS

Different research results and observations demonstrate individual variation
in reaction to difficulties and coping with excessive emotional tension in young
people (Pisula, Sikora, 2008). According to Tyszkowa (1986), control mechanisms,
i.e. seeking control over the situation, play a vital role in the psychological
mechanism of coping with difficult situations. Belief that one can influence (or
not) the course of events either significantly modifies the individual’s efforts
to cope with a difficult social interaction situation or determines which coping
methods are used (Adesina, 2012; Borecka-Biernat, 2006; Demind, Lochman,
2008; Hisli Sahin, Basim, Cetin, 2009; Kurtek, 2005; Medvedova, 2002; Opuchlik,
Wrzesinska, Kocur, 2009; Talik, 2010; Wiatrowska, 2017).

The sense of having control over the situation, i.e. believing that the situation
depends on the subject’s actions (that something can be done to change it), seems
to be the basis for continuing efforts to overcome the difficulty and intensify
searching for a way out of the difficulty (Dijkstra, Beersma, Evers, 2011; Endler
etal., 2000; Juczynski, 2000). Thus, judging the situation as one in which a person
believes they have control over it, is associated with active, task-oriented coping
in a challenging social interaction situation.

Having no such belief in one’s ability to influence life events prevents
independent coping when difficulties arise in a socially organised system of the
person’s activities aimed at satisfying their needs. Lacking influence over life
events that an individual is facing leads to resignation, withdrawal, problem
avoidance, giving up efforts to solve the problem, adaptation or submissiveness
vis-a-vis the environment and to conflict-inducing behaviour (e.g. mutual dislike,
unkindness, blaming each other; see Deming, Lochman, 2008; Tuszner, 1981).

The general characteristic of challenging situations — which, according to
Tyszkowa (1986), results both from the fact that they cause disruptions and inhibit
goal-oriented activity and that they threaten important human needs and values
important to the individual — is that they cause a state of tension and emotional
tension of negative valence. Emotions act as a motivating factor for the subject
to take action, to cope with events that triggered such emotions (Frijda, 2002;
Heszen-Niejodek, 2002). A conflict situation, which is an immanent part of
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social interaction, triggers strong negative emotional tension (Humphrey, 2006).
When confronted with provoking factors (e.g. conflict), people may experience
feelings of anger and resentment (Deffenbacher, 1992; Losiak, 2009). Anger
and resentment are related emotional states showing similarities at the level of
subjective experiencing (Losiak, 2009). Research by Berkowitz (1992), Borecka-
-Biernat (2006), Dominska-Werbel (2014), Kenrick, Neuberg and Cialdini (2002),
indicates that high intensity negative emotional tension (anger) constitutes the
basis of aggressive behaviour, irritation, outbursts of rage and other seemingly
unjustified emotional reactions that can be observed in various types of destructive
behaviour in challenging social situations.

Another possible negative emotional reaction, triggered by a situation of
objective or subjective threat, external or internal, present or future, is anxiety
(Dolinski, 2000; Losiak, 1995; Wrzesniewski, 1983). It is a generally unpleasant
state, which people usually try to alleviate. Research by Eysenck (2001), Larsson,
Lennart and Morris (2000), Leary and Kowalski (2001), Nitendel-Bujakowa
(2001), Sikorski (2015), and Weeks et al. (2009), showed that a sequence of
apprehension-anxiety-fear generally leads to withdrawal, fleeing, distancing
oneself from the object that triggers the emotion, and to compliant, submissive
functioning vis-a-vis others.

The above discussion demonstrates that under natural conditions, anger is
the emotion that facilitates fighting, while anxiety facilitates fleeing. However, it
has been observed that when a person has nowhere to flee, when there is no other
option other than aggression or attack, anxiety may trigger an attack. Anxiety is
one of important determinants of aggressive behaviour, as noted, i.a., by Drabek,
Merecz and Moscicka (2005), Halevy (2017), Iniewicz et al. (2011), Nitendel-
-Bujakowa (2001), Ranschburg (1993), Sikorski (2015), Simunovic, Mifune and
Yamagishi (2013), who consider aggression to be an effective form of coping with
anxiety in challenging social situations.

Research results and observations suggest that difficult situations perceived
as a challenge can trigger positive emotional reactions in people along with
satisfaction stemming from overcoming difficulties (Jelonkiewicz, Kosinska-
-Dec, 2008; Lazarus, 1991; Spielberger, Reheiser, 2009). Unexpected events, ones
that abound in contradictions, as well as novel situations or willingness to learn
what such a situation involves, tend to arouse emotional reactions of curiosity.
Curiosity motivates people to search for new information and encourages action
and new experience (Losiak, 2009; Spielberger, Starr, 1994; Voss, Keller, 1983).
Curiosity thus stimulates inquiring and exploratory behaviour that contributes to
problem solving (Fredrickson, 2001; Wiodarczyk, 2017).

In general, we may assume that challenging situations generate positive
emotions, especially curiosity, triggering active coping strategies, and negative
emotions (anger, anxiety). The latter are generally unpleasant for the young
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person, who seeks to alleviate them. As a defence against such emotions, the
young person uses aggression, which implies approaching the threatening object
in order to destroy or damage it, thus making it possible to reduce emotional
tension, or the person may withdraw or surrender, in the situation in which the
emotional tension they experience would be answered with a real or anticipated
threat (Lemerise, Dodge, 2005).

THE RESEARCH PROBLEM AND HYPOTHESIS

Our empirical research focused on personality determinants of destructive
(aggressive, avoidance, submissive) and constructive (task-oriented) coping strategies
presented by adolescents in social conflict situations, with particular focus on the role
played by locus of control, as well as the emotion level and emotional content.

We aimed to answer the following research question: What set of personality
variables is relevant for the increased use of destructive and constructive coping
strategies among adolescents during social conflict situations?

Such phrasing of the research question enables us to put forward the following
hypothesis H1, subject to verification though analysis of empirical research
results: Adolescents with an external locus of control and with high levels of
negative emotions (anger, anxiety) are more likely to engage in destructive coping
strategies in social conflict situations. In contrast, adolescents with an internal
locus of control and high levels of positive emotions (curiosity) are more likely to
adopt constructive coping strategy in a social conflict situation.

RESEARCH METHOD

The study included a group of 468 girls and 425 boys aged 13—15 years,
a total of 893 study participants. The research participants were pupils of public
schools in the city of Wroclaw and the surrounding area. Participation was
voluntary and we ensured all participants remain anonymous. The study was
conducted in line with the principles of psychological scientific research. Age
was our primary recruitment criterion. The impact of age on the choice of coping
strategies in social conflict situations was analysed in a group of 13—15-years-olds
(the sub-period of early adolescence). Adolescence is an important stage in each
person’s life, considered to be a transition between childhood and adulthood. It
is also referred to as the period of rebellion and aggressive pressure. It involves
many biological, psychological, mental, motivation and social attitude changes,
often making it difficult for adolescents to adapt their behaviour to new situations,
tasks and social roles (Czerwinska-Jasiewicz, 2015).

In our study, we use the following methods. Locus of Control Questionnaire
(KBPK) developed by Krasowicz and Kurzyp-Wojnarska (1990), consisting of
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46 forced-choice questions, 36 of which are diagnostic items, with the remaining
10 as buffer questions. Diagnostic questions relate to simple situations from the
lives of school-age young people, within two scales: Success Scale (S) and Failure
Scale (F). Questions about favourable events form the Success Scale (S) and
questions concerning adverse events form the Failure Scale (F). The sum of the
scores obtained on the success and failure scales constitutes the generalised locus
of control index (S+F). Low scores on the KBPK questionnaire indicate external
locus of control over event consequences, while high scores indicate internal locus
of control over event consequences. The questionnaire has satisfactory reliability
(the KR-20 internal consistency coefficient for the S scale is 0.54 and for the
F scale is 0.69) and criterion accuracy.

Spielberger’s Three-Factor Inventory of Personality States and Traits
(TISCO), adapted by Wrzesniewski (1991). It consists of two independent parts.
The first part (SPI) is designed to measure anxiety, anger and curiosity, treated
as emotional state, experienced at a given time. The second part (TPI) is used to
investigate the same emotions, treated as personality trait. Thus, the test contains
six subscales: anxiety as a state and anxiety as a trait, anger as a state and anger
as a trait, and curiosity as a state and curiosity as a trait. Each subscale consists
of 10 short, simple statements relating to the individual’s subjective feelings. The
reliability of the Polish version of the TISCO Inventory is similar to the original
STPI version, with Cronbach’s alpha coefficient ranging from 0.82 to 0.92 for
the first part (SPI), and from 0.68 to 0.88 for the second part (TPI) depending
on the sample. The TISCO relevance was tested in two ranges: theoretical and
diagnostic accuracy. The results for TISCO relevance are satisfactory and similar
to the original STPI.

Questionnaire for Examination of Coping Strategies in a Social Conflict
Situation (KSMK) developed by Borecka-Biernat (2012) is designed to explore
coping strategies in social conflict situations in adolescents. It includes descriptions
of 33 social conflict situations. For each situation, there are four behaviours that
express coping in social conflict situations — the first refers to aggressive coping
(“A”), the second to avoidance coping (“Al”), the third to submissive coping
(“S) and the fourth to task-oriented coping in social conflict situations (“T”).
Scores are obtained for each scale separately by summing the marked behaviours
in the 33 situations in the given scale. The questionnaire has good reliability (with
Cronbach’s alpha coefficient around or above 0.70) and good diagnostic accuracy.

RESEARCH RESULTS
To determine which set of personality variables predicts the level of coping

strategies in social conflict situations in adolescents, we decided to use hierarchical
regression with backward elimination (criterion: F-elimination likelihood >0.100).
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The method involves introducing all potential predictors into the model and then
successively removing irrelevant variables, followed by a recalculation of the model
until its final version (Bedynska, Ksigzek, 2012). Scores on the four scales of the
KSMK questionnaire were used as the dependent variable: aggressive coping in
social conflict (“A”), avoidance coping in social conflict (“A1”), submissive coping
in social conflict (“S™) and task-oriented coping in social conflict (“T”). A set of
dependent variables were the scores on one scale of the Generalized Feeling of
Locus of Control (LOC/S+F/) of the KBPK questionnaire, with six scales (Anger-
-State and Anger-Trait, Anxiety-State and Anxiety-Trait, and Curiosity-State and
Curiosity-Trait) of the TISCO. The results are presented in Tables 1-4.

The first analysis related to the results for the entire group of surveyed
adolescents using aggressive coping in social conflict. As shown in Table 1, four
independent variables were found to be significant in the regression equation:
generalised feeling of locus of control (f = —.27; p < .001), anger captured as
an emotional state (f = .14; p < .00006), anger captured as a personality trait
(f=.25; p <.001) and anxiety captured as a personality trait (§=—.11; p <.004).
The multiple correlation coefficient R = .44 indicates that the linear relationship
between adolescents’ aggressive coping in social conflict situation and the
combined effect of the listed variables is moderate. The variables explain 20%
of the variance in the dependent variable [R? = .20; F(4.888) = 53.72; p < .001].
The remaining variables in the study proved to be non-significant determinants
of aggressive coping in social conflict among adolescents. Beta values indicate
that the stronger generalised external locus of control, and the higher level of
anger understood as a momentary emotional state experienced in relation to the
conflict, along with the higher level of learned behavioural disposition to respond
with anger, and the lower level of learned behavioural disposition to respond
with anxiety are, the higher the level of adolescents’ aggressive coping in social
conflict situation.

Multiple regression model for avoidance coping in social conflict situations
as an explored variable is presented in Table 2.

Among the seven personality variables in the regression equation, the
following have a significant impact on adolescents’ avoidance coping in social
conflict situations: generalised locus of control (f =—.27; p < .001), anger as an
emotional state (f = .09; p < .01), anger as a personality trait (f = .09; p <.01)
and curiosity as a personality trait (f =—.12; p < .001). The multiple correlation
coefficient R = .37 indicates that the linear relationship between adolescents’
avoidance coping in social conflict and the combined influence of the listed
variables is low. The multiple determination coefficient of 14% indicates that
the included set of variables explains only part of this dependent variable [R? =
14; F(4.888) = 34.97; p < .001]. The remaining variables included in the study
were found to be non-significant determinants of avoidance coping in situations
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of social conflict among adolescents. Beta values indicate that the stronger the
generalised external locus of control, and the higher the level of anger understood
as a momentary emotional state experienced in relation to the conflict, and the
higher the level of learned behavioural disposition to react with anger, and the
lower the level of learned behavioural disposition to react with curiosity are, the
higher the level of the adolescents’ avoidance coping in social conflict situations.

Table 1. Stepwise multiple regression for scale score Aggression (“A””) KSMK against questionnaire
scales: KBPK and TISCO; results for the whole group (N = 893)

People surveyed Variable Beta B St. deviation B t Plevel <
Total LOC (S+F) =27 =23 .03 -8.77 <.001
Anger-State .14 .10 .02 4.05 .00006
Anger-Trait 25 .19 .03 6.61 <.001
Anxiety-Trait -11 -10 .03 -2.91 .004
Free ind. - 6.52 1.00 6.50 <.001

Multiple correlation quotient: R = .44

Multiple determination quotient: R? = .20
Equation significance: F(4.888) = 53.72; p <.001
Standard deviation estimation: 4.18

Source: Author’s research.

Table 2. Stepwise multiple regression for scale score Avoidance (“A1”) KSMK against questionnaire
scales: KBPK and TISCO; results for the whole group (N = §92)

People surveyed Variable Beta B St. deviation B t Plevel <
Total LOC (S+F) =27 .17 .02 -8.20 <.001
Anger-State .09 .05 .02 2.49 .01
Anger-Trait .09 .05 .02 2.49 .01
Curiosity-Trait -12 -.08 .02 -3.41 .0007
Free ind. - 8.07 .86 9.41 <.001

Multiple correlation quotient: R = .37

Multiple determination quotient: R’ = .14
Equation significance: F(4.888) =34.97; p <.001
Standard deviation estimation: 3.23

Source: Author’s research.

Multiple regression model for the strategy of submissive coping in social
conflict situations as an explored variable is presented in Table 3.

The results indicate that the following variables have a significant impact
on adolescents’ submissive coping in social conflict situations: generalised locus
of control (f = .09; p <.005), anger captured as a personality trait (f =—.24; p <
.001) and anxiety captured as an emotional state (f =.09; p <.009). The multiple
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correlation coefficient R = .28 indicates that the linear relationship between
adolescents’ submissive coping in social conflict situations and the combined effect
of the listed variables is low. The explained variance for adolescents’ submissive
coping in social conflict situations is 8% [R? = —.08; F(3.889) = 24.37; p <.001].
The other independent variables included in the study proved to be non-significant
determinants of the adolescents’ submissive coping. Beta values indicate that the
stronger the generalised internal locus of control, the lower the level of learned
behavioural disposition to react with anger and the higher the level of anxiety as
a temporary emotional state experienced in relation to conflict are, the higher the
adolescents’ level of submissive coping in a social conflict situation.

Table 3. Stepwise multiple regression for scale score Submissive (“S”) KSMK against questionnaire
scales: KBPK and TISCO; results for the whole group (N = 892)

People surveyed Variable Beta B St. deviation B t Plevel <
Total LOC (S+F) .09 .07 .03 2.80 .005
Anger-Trait -24 -17 .02 -7.23 <.001
Anxiety-State .09 12 .05 2.62 .009
Free ind. - 6.54 1.27 5.14 <.001

Multiple correlation quotient: R = .28

Multiple determination quotient: R? = .08
Equation significance: F(3.889) =24.37; p <.001
Standard deviation estimation: 4.31

Source: Author’s research.

In further analyses, the dependent variable was the task-oriented coping
strategy presented by adolescents in social conflict situations. The results of the
multiple regression analysis for adolescents are presented in Table 4.

The determinants of task-oriented coping in social conflict among adolescents
are: generalised locus of control (f = .27; p <.001), anger as an emotional state
(f =—.16; p <.000001) and curiosity as a personality trait (f = .11; p < .0005).
The other independent variables included in the study proved to be non-significant
determinants of task-oriented coping by adolescents in situations of social conflict.
The multiple correlation coefficient R = .38 indicates that the linear relationship
between the task-oriented coping presented by adolescents in social conflict
situations and the combined effect of the listed variables is low. The multiple
determination coefficient R’ = .14 indicates that 14% variance in the dependent
variable task-oriented strategy in the group of adolescents was explained by the
impact of the adopted set of independent variables [R? = .14; F(3.889) = 49.08;
p <.001]. Beta values indicate that the stronger the generalised internal locus of
control, the lower the level of anger as a momentary emotional state experienced
in relation to conflict and the higher the level of learned behavioural disposition to
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react with curiosity are, the higher the level of adolescents’ task-oriented coping
in a social conflict situation.

Table 4. Stepwise multiple regression for scale score Task-Oriented (“T’) KSMK against
questionnaire scales: KBPK and TISCO; results for the whole group (N = 892)

People surveyed Variable Beta B St. deviation B t Plevel <
Total LOC (S+F) 27 32 .04 8.67 <.001
Anger-State -.16 —-.15 .03 —4.85 |.000001
Curiosity-Trait A1 .14 .04 3.48 .0005
Free ind. - 8.33 1.56 5.34 <.001

Multiple correlation quotient: R = .38

Multiple determination quotient: R? = .14
Equation significance: F(3.889) =4.08; p <.001
Standard deviation estimation: 6.00

Source: Author’s research.

In the light of the statistical verification, we can conclude that our results
partially validate hypothesis H1. Itis notable that the identified personality variables
are not strong predictors of the destructive coping strategy (aggressive, avoidance,
submissive) nor the constructive coping strategy (task-oriented) presented by
adolescents in social conflict situations, as evidenced by the R? = 0.08-0.20
outcome. This implies that there may be many other variables that co-determine
the level of destructive coping strategies (aggressive, avoidance, submissive) and
constructive coping strategy (task-oriented) presented by adolescents in social
conflict situations, and that were not included in this study.

CONCLUSIONS

Our statistical analysis based on research results related to the personality
(locus of control and level and content of emotions) determinants of four coping
strategies presented by adolescents in social conflict situations, i.e. (1) aggressive
coping, (2) avoidance coping, (3) submissive coping, (4) task-oriented coping,
allows us to identify the following research findings.

Locus of control is an important variable modifying a young person’s
functioning in challenging social situations such as conflict. Through our analysis,
we found that conflictual relations with others (e.g. mutual dislike, unkindness,
blaming) occurring in the socially organised activity system of the young person
are forms of behaviour that most frequently coincide with external locus of control.
Stronger belief in others’ influence over the positive and negative consequences
of one’s own actions (external control) is conducive to intensification of young
people’saggressive coping in social conflict situations. Such adolescents
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are convinced that their successes they are a matter of luck, good fortune or
a favourable coincidence. A tendency to have generalized external locus of
control in adolescents who use aggressive coping in social conflict situations
also manifests when they are faced with failure. They believe that failure they
experience is not their fault. Most often, they see it as a matter of fate, bad luck,
bad fortune, malice on the part of others or other external factors beyond their
control. This leads them to adopt a defensive strategy of aggressive coping in
social conflict situations, which is then reinforced through its routine use in such
situations (Borecka-Biernat, 2006; Breet, Mayburgh, Poggenpoel, 2010; Deming,
Lochman, 2008).

We should keep in mind that an individual tends to react emotionally to
threatening situations (Guszkowska, Goracy, Rychta-Siedlecka, 2001). It should
be noted that when a conflict situation is assessed as threatening, it generates
negative emotions in the individual, triggering aggression strategies (Kubacka-
-Jasiecka, 2006). Based on the analysis of the collected research material, we
concluded that anger as an emotional state experienced in relation to social
conflict and a learned behavioural disposition to react with anger have an impact
on using aggressive coping in situations of social conflict. We may hypothesise
that as the level of anger of differential genesis (state, trait) increases, the intensity
of aggressive coping in social conflict situations will also increase (Fung et al.,
2015).

Our research findings demonstrate external ‘“shifting” of the generalised
(overall) locus of control in adolescents using the avoidance coping in social
conflict, which involves engaging in substitute activities or seeking social
contacts. Such young people believe that positive events are independent of their
actions, that there is little point in engaging in any action, since the final outcome
does not depend on these actions. A tendency towards generalized external locus
of control in adolescents using avoidance coping in social conflict situations
also manifests in situations of failure. They are unable to take responsibility for
failures, which they see as caused by external factors over which they have no
control, e.g. bad luck or the malice on the part of other people. Lacking a sense
of responsibility for failures, adolescents lack motivation to try and change their
fate, as “it is all predetermined anyway”. They try to accept their fate and usually
engage in other activities to distract themselves from the problem at hand. These
findings indicate that a young person’s assessment of a conflict situation as one
over which they have no control is associated with avoidance coping withing such
situation (Borecka-Biernat, 2001; Hisli Sahin et al., 2009; Taylor, 2010).

The inability to navigate conflict situations or solve difficult problems in
relationships with others exacerbates negative emotions in social situations. It was
found that adolescents who use avoidance coping in a social conflict situation
manifest significantly higher levels of momentary anger-state, higher levels of
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learned disposition to react with anger and lower levels of learned disposition to
react with curiosity. We may thus assume that, by reaching a significant level of
intensity, negative emotion (anger) lowers cognitive curiosity, inhibits spontaneous
activity, reduces motivation to undertake transgressive acts, and triggers escape-
-type behaviours (withdrawal, avoidance) in situations of social conflict, which
in turn serve the purpose of alleviating, at least temporarily, negative emotional
tension (Heszen-Niejodek, 2002; Sandy, Boardman, Deutsch, 2005; Strelau,
Dolinski, 2008).

The sense of having or not having influence over the course of events can
significantly modify a young person’s functioning in a social conflict situation or
determine their adopted coping strategies (Saile, Hiilsebusch, 2006). Adolescents
using submissive coping manifest a generalised (overall) tendency for internal
locus of control. This indicates that adolescents’ sense that they have influence
on positive and negative outcomes of their own actions promotes submissive
attitude towards others’ initiative and concessions in situations of social conflict.
This result has not been confirmed by data reported by other authors, who suggest
that external locus of control over positive and/or negative event consequences
favours the use of submissive forms of coping with difficulties (Kurtek, 2005;
Taylor, 2010; Tkaczyk, 2009). Our divergent finding may stem, e.g., from an
increased level of anxiety, which may inhibit individuals from pursuing their own
goals and interests.

Social conflict is a phenomenon that is inseparably linked with emotions.
Our research findings presented above indicate that adolescents who
submissively control their behaviour in a conflict situation tend to have lower
levels of learned disposition to react with anger and higher levels of momentary
anxiety-state experienced in a given situation. This result corresponds with
findings reported for other studies, suggesting that submissive strategies
are descriptively characterized by elevated levels of anxiety that result in
willingness to make complete concessions to the dispute partner (Drabek et
al., 2005; Weeks et al., 2009; Zimmerman, Morrison, Heimberg, 2015). This
means that fear of rejection and the need to maintain good relationship at
the price of giving up one’s own interests within conflict situation leads to
submission to the initiative of others.

Task-oriented strategy, sometimes referred to as “creative conflict solving”,
is considered the best way of resolving conflicts, one that takes into account the
welfare of both parties to the conflict and strives for full satisfaction of their needs.
Our analysis indicates that a tendency to attribute responsibility for the positive and
negative consequences of one’s own actions to internal factors gives a young person
the opportunity to actively influence social conflict situations, with a view to change
either the situation or one’s own position. Adolescents who are aware of their own
initiative in terms of conflict resolution, tend to act constructively, make attempts to
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overcome difficulties and strive for a peaceful conflict resolution (Koscielak, 2010).
In general, the perceived causal relationship between what they do and how they do
it, and the results of their own behaviour, have an impact on the use of task-oriented
coping to resolve an emerging social conflict (Adesina, 2012; Borecka-Biernat,
2006; Cook, Sloane, 2001; Dijkstra et al., 2011; Taylor, 2010).

Adolescents involved in situations of social conflict experience a variety
of emotions. Based on the analysis of the collected research material, we have
identified significant negative links between task-oriented coping and the emotion
of situational anger experienced in relation to social conflict situations. Adolescents
who “control” their behaviour in social conflict situations in a task-oriented manner
present lower levels of situational anger. This suggests that negative emotion
(anger) at its lower intensity (depending on the situation) may have an adaptative
function, triggering thought processes that favour focusing on the problem,
mobilise an individual to make an effort or enable an individual to successfully
overcome difficulties (Gacek, 2000). Our analysis also revealed that adolescents
who use task-oriented coping in social conflict situations display higher levels of
dispositional curiosity. As a positive emotion, curiosity is a motivating factor for
taking action to cope with the events that triggered it (Frijda, 2002). Our analysis
confirmed that the higher the level of curiosity as a disposition to respond to all
changes and innovations, the more were adolescents willing to communicate with
their partner in order to find a mutually beneficial solution to a problem that has
manifested itself in the form of a conflict. Other authors in the relevant literature
have noted this relationship, e.g. Catanzaro (2003), Dolinski (2000), Dominska-
-Werbel (2014), Fredrickson (2001), Jelonkiewicz and Kosinska-Dec (2008),
Tkaczyk (2009).

The results of our study have partially confirmed the validity of our hypothesis,
perhaps due to the fact that the survey was self-reported, and that our study
subjects subjectively evaluated their responses. The results suggest that having
a strong sense that others exert influence over positive and negative consequences
of events and reacting to conflict situations with anger or anxiety generally co-
-occur with a tendency to react destructively (aggressive, avoidance, submissive
coping) to conflict, while a stronger sense of the adolescent’s own possibilities of
controlling positive and negative consequences of events and reacting to conflict
with curiosity create greater opportunities for constructive (task-oriented) coping
in social conflict situations.

The conclusions of our study have both theoretical and practical implications.
The outcomes may facilitate better understanding of an adolescent child’s
behaviour in a social conflict situation and make educators look at the causes
of such behaviour from the adolescent’s perspective. Our research outcomes
may also provide theoretical guidance for the development of preventive and
therapeutic programmes supportive of the development of human qualities that
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are relevant for constructive (task-oriented) coping inclusive of all participants in
a relationship and conflict situation.
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ABSTRAKT

Celem badan byto ustalenie roli poczucia kontroli sytuacji i reakcji emocjonalnych w wyzna-
czaniu destruktywnej (agresja, unik, uleglos¢) i konstruktywnej (zadanie) strategii radzenia sobie
mlodziezy dorastajacej w sytuacji konfliktu spotecznego. W badaniach postuzono si¢ Kwestionariu-
szem do Badania Poczucia Kontroli (KBPK) Krasowicz i Kurzyp-Wojnarskiej, Trojczynnikowym
Inwentarzem Standéw i Cech Osobowosci (TISCO) Spielbergera i Wrzesniewskiego oraz Kwestio-
nariuszem do badania strategii radzenia sobie mtodziezy w sytuacji konfliktu spotecznego (KSMK)
Boreckiej-Biernat. Badania empiryczne przeprowadzono w szkotach gimnazjalnych. Objely one
893 adolescentow (468 dziewczat i 425 chtopcow) w wieku 13—15 lat. W $wietle przeprowadzonych
badan stwierdzono, ze silniejsze przekonanie o wplywie innych na pozytywne i negatywne skutki
zdarzen oraz reagowanie na sytuacje konfliktu gniewem lub lgkiem wspotwystepuje z tendencja do
destruktywnego (agresywnego, unikowego, ulegltego) reagowania na konflikt, natomiast silniejsze
przekonanie dorastajacego o wlasnych mozliwosciach kontrolowania pozytywnych i negatywnych
nastepstw zdarzen oraz reagowanie na konflikt ciekawoscia stwarza wigksze mozliwosci konstruk-
tywnego (zadaniowego) zmagania si¢ z sytuacja konfliktu spotecznego.

Stowa kluczowe: mtodziez dorastajaca; poczucie umiejscowienia kontroli; emocje; strategie
radzenia sobie; sytuacja konfliktu spotecznego





